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"~ PREFACE

Alaska has always had a multiplicity of languages and
~ cultures. Until 1930, Alinskzn Natives made up the majority of the
State’s population, speaking twenty: Alaska Nafivh languages,
often English. and sometimes Russian. B
. Today. Alaska Native students cumprisé approximatel
per cent of the language minority students enrolled in Alaska's
public.school bilingual-bicultural education programs. These stu-
dents-are from the Aleut, Athabaskan, Eskimo, Haida, Tlingit;
~:|mli'l'sim_'shiun language groups. Other major language groups en-
rolled in programs include Spanish, Korean, Pilipino. Russian,
Japanese, and Vietnamese, - - -
© The [)cpar‘lmcm_ol'liducu(ionhas_dcvelopcd aseries of hand- -
books designed to assist classroom teachers, bilingual-biculwral
education and special education program staff, counselors and
school administrators in improving instructional services for stu-
dents from Athabaskan, Inupiaq, and Yup'ik language groups.
These handbagoks address lhg'uniquc sociocultural and linguistic
chiracteristics of each group as they relate to the school setting,
They also provide educational resources such as recommendgd
readings, listings of schooﬁis(rictsenrolling students trom each
group. and sources of information, materials and instructional as-
sistance for cach Iung}mgé group, )
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FOREWORD

Purpose

This handbook hasbeen designed to .mnst school districts in

providing effective educational  ser vices to students from the
Yup'ik language growp.

This is one of three_handbooks dcvclopcd (o increase s hool
districts’ and school personnel s understanding of selected Alaska
Native I.mgu.lge groups. They have been. designed for use by ad-

ministrators and all school staff who have responsibilities for the

schuoling of these students. .
Development of the Handbook

The development of this handbook began in August, 1983,
In response to the'need for information regarding cuitural and lin-
guistic factors which should be understood in the sc hool setting.

This handbook should be regarded as.a first edition, Itis dif-
ficult in one volume to depict:the uniqueness and heterogeneity

that chiaracterize this language group. It should be recognized that .

- any language group is complex and diverse, having a vafiety of
needs and characteristics based upon different experiences. Much
more research and work need to be done to ensure successful
schooling for this and othgr minority language groups in Alaska.

~ Mike Travis
Program Manager
Bilingual/Bicultural Education Programs
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A

THESTUDY OF LANGUAGE

A Iingdis‘(‘s Lascination with the study of langitage is based primarily:

- onthe complex nature of all language, man’s formost system of communica-

tion. Although the origin of language is uncertain, it is clear that all lan-
guages have evolved through time, changing avith the history of the peoples
who speak them.A Tanguage reflects the culture of - the group who' speak
it by incorporating vocabulary appropriate to that culture. For example,
Yupik langudges have an elaborate vocabulary pertaining to §,eal-hunling.
while Japanese has many different forms of add¥ess appropriate to particular
situations. [n a sense. a modern language recapitulates the. history of social
and cultural changes among its ‘people,,as new words are added and old
words dropped to suit a changing environment. For example, even a superfi-
cial comparison of the language 6f Shakespeare with mgdern English will

show how language can reflect the changing attitudes and conditions which
. Englishgpeakers have lived with over the past several centuries. -

Thefgrammatical system of a language is a systematic series of relation- ,
§hips which is part of the intellectual ability of anyone who;speaks the lan-

. guage. The degree to which language is innate to humans, the way children
- learn languages, and the existence of so many different types.of languages

onearth all éfferexciting possibilities for linguistic study.

As linguists try to learn about and describe different languages, they
rely on a number of assumptions about the nature of all language; these may
be considered universal linguistic truths. It is universally held true that all
languages are equal in their ability to convey the thoughts of anyone speak-
ing them, that all are effective and \;alj_d means of communication. No lan:
guage is more suitable to human expression than any other, and none has
ever been found to be more “primitive” nor more “advanced” in terms of
the level of communication whose medium it is. The linguist's objective ap-
proach to language does not aflow ranking languages as superior or inferior,
but we will see that cultural bias or prejudice may lead a person to favor .

:

one language over another. ‘ A '

-
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Virtually everyone learns a¥ least one language as a child, and some . -
learn more than one. Throughout history bl|ll)50d|l8l“ (the knowledge of
two Ian;_,uages) and often mululmguallsm (lhe knowlcdgc of many lan-

"¢ puages) have been common among people Jiving where several languages
- are spoken. In Alaska, for example, in areas where the territory of one Na-
‘ (lve group bordergd on another’s, it was common for members of one group
- 10 speak the Ipng,uage of their nelghb()rsﬁs well. Among the three: different
; groups of Eskimos in the Bering Strait area, there were frequent commerctal
»  and social rel.mons and many individuals learned the languages or dialects -
~ of their nelghbors Bilingualism is of couyse still quite common in Alaska
today, espeemlly _among Native peopleyvho speak English in addition to
*  theirown language. _ -
. - Inanenvironment such as an Alaskan village' where more than one lan- .
| guage is used, different factors influence which language is spoken in-what -
‘situation, ‘determining the role of each Ianguage in the community. These
factors can be quite Lomplex but generally we can recognize each lan-
guage’s domains, that is, the situations where a bilingual petson will choose
- one language over fhe other. In such cases, there is often a sn-called “inti-
mate” language that is not the national or majority Ianguage ahd is used in
the home and among family and communi(y members. In official contexts
: ' where one deals ‘with, government; institutions, or people unrelated to the
‘ “home community, people are obliged to speak English, since outsiders do
not speak'the home danguage. In situatiops like this, itis typical that speakers
of the minority language, Yup'ik in this case, will learn the majority lan-
guage, that is, English, but.outsiders will not learn the local, minority lan-
guage.
| The relation between- mmon(y and majority I.ml.u.u_.es brmgs us to the
_realm of linguistics pertaining to h(aw people useMgu.q.c and how they feel
| about ditferent Linguages. Mapy people have favorable or unfavorable at-
-' titudes toward certain lapguage\, usually depending on the person’s percep-
\
|

~

. tion of the group who speak’ the language in question. It that group is held
‘ in high esteem, their language too may be regarded favorably. If for some
o reason the grimup.is disliked or accorded low ‘social status, their language




oo may be looked on with disfavor. Such-attitudes are often expressed in |

statements that- a givcn language*is not as-good ¢ Qonc s own, or lh‘u it
sounds unpleasant. Thus non-linguistic considera®ons, Nt is. social at-

- titudes, can; interfere with dur .|ppreual|on and .ucepmme of . l(mgud&.cs

otlter than our own. Spmetimes the negative attitudes ot'olhcr segmenl\s of
SO¢ wly can influence people to feel badly about their own native I(mg,uuge
causing conflictand copfusion within the individual. . ¥
Attitudes about I.mguuge play an important r(* in situations where
more than one nguat,e is used, especially wherg a m.njurlly language sugh
as English exists alongside a minority- fangu: e in lhls pse-Yupik. Iti h im-

.pormm to remember that all Iunguages des erve recogn'hon and respect-as -

equally claborate and eftective systems of canvimunication. ‘Becoming |
‘umltaQ‘tIuh anather language and cultire valtany increases (me s respect

for them. Learning about another-language also brings to light the linguistic

accomplishments which characterize that. lagguage. ‘No student of Pngllsh
can_help but be awed by the genius of Shakespeare; so also, students of

Yu[nk come to Iove and appreciate the rich oral Ilter.nure of that language

-
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: ()Vl RVl[«W()l THEE SKIM() ALEUT LAN(;UA(-I FAMILY |
ANDT 'HE PLACE OF YUPIKINIT . ..

e

.'l‘hc Es‘kimo and Aleut Languagcs‘

()nc soimetimes hc.m or reads llml EsKimos are a single people with
" asingle I.mg.uag.c. or that any Eskimo can spei ak readily with any other Es-
kimo. In fact, there are a number of Eskimo languages so ditferent that -
spmkcrs of ane cannot understand speakers oI another. These are not just
various “dialects™ of Eskimo, but separate, though rel aled Ianl_ual_c
People whe speak different diblects of the same Ianyn.q_e can undcrs.land.
()ijc another, but.peopf® who speak different Iungqugcs cannot (unless they o
happen to be bilingual). )
Eskimo langoages are not known to be related to any other Imu.u.q.c
except Aleut. Together, Eskimo and Aleut form what-is k@own as the Es-
'kuno Aleut language tamily . It scenefcertam that Eskimd™Aleut is not re-
lated to any other Native American (Indian) fanguage. and though attempts
o have, been made to link Fsklmu Alet to various Siberiun Tanguage tamilies
- and even to Indo-European (the family to which E ng_llsh belongs). such 4
theories are hl},hly speculative. : ' ~
_ The rehationship between Aleut and the l*skmm I.|ng.u¢|;’.c1 IS very
@rodghly as close as that between, for example, English and Russian (both
in the do- European !umlly) The split between Eskimo languages and -
Aleut probably occurred at least 4,000 years agq. Toduy, there are ahoul
© 2,500 Aletits, of whom some 250 still speak the langudge, There are about
100,000 Eskimos, of whom about 90,000 still speak Eskimo languages. ‘,
About 1 (0 Eskimos live in the Soviet Union at the castern tip of Siberia, ‘
«bout 34,700 in Alaska. 23.000in Canada, and 42,000 in Greenland. '
~ Alaska has lhc.lau‘ﬁésl number of Eskimos who no longer speak their
ancestml languages. Thereare a number of reasons for this. One is thyt more
non-natives have moved into Alaska than info other Eskime areas: another
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is that American authorities have been less tolerant toward Eskimo lan-
- guages than those in some other places, especially the Danes in Greenlang.
Furthermore. Alaska has the most (Ilvcrsny Qf Eskimo languages and
(dialects of all these areas, sa here the. lcmpl.mnn to adopt English as a com-
mon I.mgu.n;e has been more stongly felt. Alaska’s linguistic diversity has
no doubt occurred because Alaska is where Eskimo culture developed.

spreading eastward only’ relatively. recently (Within lhe p.;,sl one to twor
thousand years).

Within the Eskimo branch of the Eskimo-Aleut l.umly lhere is a split
between Yupik and Inuit or Inupmq The different between Yupik and lnup
laq is roughly similar to that between French and Spanish (both Romance
lmiguages). The Yuplk Inupiaq splll probably occurred about one thousand
years ago. Atthe present time, their bound.lry is at Norton Sound, with Inup-

g hung spoken on the Scw.nrd Peninsula, the Kobuk River valley, the

Alaskan North Slope. and across northern Canada and in Greenland. Yupik
s spoken on the tip of Siberia. on St. Lawrence Island- in several com-
munities on the Seward Peninsula (Elim and Golovin), and then south of
UnalaKleet. on the lowér Yukon River up to Russian Mission, the lower
Kuskokwim River up to Stony River. the deltas, coast, and tundra areas -be-

tween and including Nunivak and Netson islands; also down to-Bristol Bay.
the Nushagak River, Lake Hiamna, the Alaska Peninsula down to the Es-

Kimo-Aleut boundary. on Kodiak Island, on the southern end of the Kenai
“Peninsula. and around Prince Wllllam Sound as far as Cordova.

The Yupik La'nguagcs | R

Within Yupik there are four (perhaps ﬂve the situation in the Soviet
Union is unclear) distinet languages. which differ enough from one another
than speakers of one cannot understand speakers of another, although they
may catc h the general drift of what they are he: mng The four Yupik lan-
guages are Sirenik., spoken only by atew’people in Siberiw; Siberian, or St.
Liwrence Island Yupik. spoken by the majority of Eskimos in Siberia and

!
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(- Peoples and Languages of Alaska uses soli

hy the people of GamBell and Savoonga on St l awrence Island. Alaska:
Central Yup' |k‘@; spoken dn the mainfand (and offshore islands such as
Numva&m Alaska from Norton Sound lhrou;_.h the YXukon, Kuskokwim,
and Brit

ken trom ghe Alaska Peninsula sastward to Prince William Sound:

In Alaska'there are about §.000 Siberian. Yupiks, most of whom speak
the language; 18,000 Central Yup' iks. of whom some 13.000 speak the lan-
guage: and about 3.600 Alutiigs. of whom some 1,000 speak the language.
These figures and the percentages derivable from them are not totally infor--
mative. In some villages. nearly everyone from.the youngest to thecoldest
speaks Yupik all the time, with English very much a second Ianl.ual.e n
other villages only the older generation speaks Yuplk and virtually all chil-
dren spcuk Lnglish, though they #y know some wdrds of Yupik and under
sland more than they can speak. Other villages present a mixed pigture. with
some thildren speaking some Yupik som?i the time. The Il?? Native
halt-filled. and empty circles
& show which villages it each of these situations. Even where children do
not speak Yupik, or even 'where their parents do not speak it, the native lan-
guage still exerts a strong inflaence on the children. Just as descendants of
European immigrants often speak a form of English that is colored by the

language of their ancestors, of which they may be entirely ignorant, so the

English of Yupik Eskimos (and other Alaskan Natives) is often strongly at-
fected hy the ancestral language. giving rise to Yuplk influenced English
as the local modeot commuication, o R

“"The spelling “Yup'ik." with the apostrophe. refers only to the Central

Yup'ik language: this spelling is that of the language's standard orthog-
raphy. and the apostrophe represents gemination (or lengthening) of the p”

sound. This gemination does not occur in Siberian Yupik. The spelling

~ "Yupik, " therefore. is used when referring to Siberian Yupik orto the Yupik

family of I.mg.u.ngcx Some writers omit it when wmuu. in English about
Central Yup'ik us well, '

. | © 16 .
.- - |4V ’ .

) Bay down to the Alaska Peninspla; and Alutiig (or Sugpiag) spo-

e
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Dialects within Languages

N 4 ..

Inaddition to the diversity between Yupik and Inuit/Inupiaq languages .-
and that among-the Yupik languages themselves. there are a number of dif-
terent dialects and subdialects within both Central Yup'ik antl Alutiiq (Sibe- i
rian Yupik has one dialect within Alaska). The majority dialect of Central : i
Yup'ik. General Central Yup'ik. is spoken in the .Yukon. Nelson Island, "3{‘;
‘Kuskokwim. and Bristo) Bay.regions: there are in addition three divergent L "
Centrul Yup'ik dialects, Norton Sound. Hooper Bay-Chevak, and Nunivak.
These three differ from General Central Yup'ik and from one another about
as much as British English does from West Coast- American English, wher
there ave differences in pronunciation (or accent) and also.in lexicon (for
example. British “lorry Yand American “truck™). Even wilhi‘h@,(‘]e«neral Cen-

“tral Yup'ik there are subdialects, ofien differing in lexicon. much as in
American English some peogle say “bucket” and others “pail,” or some say
“wiener.” some “hot dog." affd some “frankfurter.” ©ne point to understand
here is that Cemr}{hYup‘ikw, materials prepared by a speaker of one dialect
may not be readily inccef)(e‘f by people in another area, even if they can un- ]
derstand then. This is partly because Central Yup'iks who speak one dialegt - .
are often quite unfamiliar .with dialects or subdialects different from their
own. ¢ ' .

t

LITERACY AND EI)UC'ATION INCENTRAL YUP’IK

-

The Development of Yup'ik Wriiting’
'
Central Yup'ik (henceforth referred to simply as “Yup'ik™) was not a
‘written language until the arrival of Europeans, the Russians, around the be-
| ginning of the 19th-century. Nevertheless. Yup'ik had a rich oral tradition -
| . ofmyths, stories. histories, and songs passed from generation to generation,

| L4 o g : C
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Furthermore, the vocabulary and granimar of Yup'ik. like those of any lan-
~ guage, can adapt to any newly encountered problem o commpunication. The
mm.nscd use of English should not be regarded as evidence that Yup'ik and
other Native languages are innately unable to u)mmummlc in the modern
world. Any Junguage can borrow or create new words for new situations,
The earliest efforts at writing*Yup_ik were those of missionaries who, with -
, their Yup'ik-speaking assistants, translated the Bible, prayers, catechisms, .
| yand so on into Yup'ik. The missionaries found it possible to express even .-
‘ : very abstruse points of theology in the native language. It was only withthe.
| arrival of the American educational system that outsiders deemed it neces-
sary for Natives to learn English, rather than having cducullonal m.ucrmls _
translated into the indigenous languages. : - .
The missionaries had very limited goa]s when they created wrnmt_. sys~ '
tems for Yup'ik. They did not teach literacy with a view toward people using
it for letter-writing, diary-keeping. sign-making, or composing original
works of fiction and poetry. Still, many people who learned the principles
“of Yup'ik literacy from religious documents adapted it to theirown secular
uses. This did not occur so inuch durmg the Russian period, when Yup'ik
was written in the Cyrillic alphabet, as during the American period when
the Roman orthography used by Catholic and Protestant missionaries was
~ reinforced by the use of the same letters in English at the'new Bureau ()l‘
| Indian Aftairs schools, where people learned that literacy had more than just »
religious uses. Thus, even before the movement for bilingual education of - o
the past dozen years, therg was a modest tradition of literacy in many parts,
of the Yup'ik arca, with letters, town ordinances, and similar material being
“written inthe native Iunguuge. ' . g :

_The Modern Yup'ik Writing System | S SRR
The Yup'ik orthography one sees nowadays (recognizable by the pre-
valence of the¥letter g™ in it), was developed at the University of Alaska

in the 19605 by native speakers of Yup'ik working with linguists. It wase- ;

signed with several principles in mind: (1) itshould be easily typed and type- -
o : o _ '
LERIC - .‘ DR
RENEES 18
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set, avoiding diacritic marks and nonstandard symbols: (2) it should diverge

no more than necessary from the older missionary orthogriphies; (3) it

“should not conflict with English writing any more than was unavoidable:,

and (4) it should accurately represent the sounds of Yup'ik. The older or-
thographies had tailed in lh|§ Iasl point. Since they were developed by E uro-
pean-Americans, they mmed certain distinctions which are crucial in
Yup'ik but hard for one not lamllmr with the language to hear. For example,
Yup'ik. like all Eskimo languages. has not'only a "k™ sound much like En-
glish "K.” but also a sound made farther back in the mouth. The two-sound

_almostidentical to a person who is not familiar with Yup'ik, But toa Yup'ik
speaker they are completely different and often make a difference in the
meanings of two siniilur words. Thus, the new .writing system represents
the'back sounttas g~ while retaining “k ™" for the front sound..

A‘.h

In some cases it was unavoidable that the Yup'ik writing system con-

flict with the English. For example, Yup'ik does not have the sound rep-
resented in English by “r." It does. however, have a sound that does not
oceur in English, but which does occur in French, where it is represenled
by “r.” Missionaries familiar with European languages beg.m to use "rjto,
represent this sound in Yup'ik, a practice continued in the modemn _(mhpl.-
raphy. ()ne must remember that the Yup'ik-*r,” then. is different from the
Englishr ‘

lhe new Yup'ik ‘\'rlllng system (which is actually more lhun ten years
old but is still called “new™ in contrast to the older systems) is splendidly
logical in that each spoken word can be. written in_one and mﬂy one way,
even if it has several meanings (so that we never have cases like that of En-
glish “write. rite, right”). and each written word ctin be pmnodmed in one

and only one way (unlike'in l*ng.llsh where some |ellers such | ias "¢ have - .

a variety of sounds). This means that spellmg Yup ik canbe laughl not
mgmorizing words but rather by teaching the prmuples and then pmvll
dnibls for practice.

~Still, people who have sludlcd the prmcuplcs can have problems spcl
),Iing. Yup'ik for 'scvcml“ asons. hrs( the mﬂucme ol I*n;.llsh spelling is

LI
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very strong, so that sometimes people forget the difterent values a Yup'ik

letter has and spell sounds as.in English. Furthermore, the Yup'ik writing

system is designed for the ease of the experienced rather than the beginning
writer. ‘Thus, certain sound procegses which invariably occur are not ex-
pressed in w,[mm_. For example/ theré is a rule of pronunciation wlmh

- makes the vowel of every second syll.ible of a certain type sound long (writ-

“ten double); this happens in the word guvana.“thank you.™ Inexperienced
writers often want to writé such a vowel double, even though itis nof neces- '
sary (o do so, any more than it is necessary to write an accent mark-over
the stressed syllable of an English word; speakers know which syllable to
~ lengthen or stréss when they read the words. For reasons like these. even
though Yup'ik spelling is more regular and logical than English spelling,
there are still good spellers and bad spellers and Ieamml. to spell well re-
quires much practice for most pwple L
Bilingual Education

The new writing sys(cm was cre.ued-wnh its potential uses in scln;uls-
in mind, for during the late 1960s there was a tevolution in thinking about
the education of children who come to school speaking languages other than
English. Before'thattime, Yup'ik village schodls. mostly-run by the Burcau
of Indian Affairs, had immersed children in English as gapidly as possible.
some teachers going so far as to tape up the mouths of children as a punish-
ment tor spei |km?_x Yup'ik. The new idea, however. Wit that these children
should study their basics in the primary grades.in Yup'ik, learning to réad.
wiite, and do arithmetic in the language they knew from home. hu.llsh
would be taught s a second language . As the chitdren learned more English,
their studies in the upper grades would shift into that language. with some
Yup'ik studies being maintained. This, of course. is what is meant by bilin-
gual education,” and this philosophy. to various extents and with yarious
-adaptations, is being followed in Mot wlldgu where tlll'drCII CONKE to-
school speaking Yup ik.

20 N
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In miany Yup'ik villages. howuerklhe Llnldren come to-school speuk-
ing only or primarily English. In these places a different form of “bilingual
education™ is in practice. Yup'ik is laug.hl for only a small part of the day.
as a second language. aind is no? usecras a medium of instruction in other
subjects. In this way it is hoped to keep the language alive to some degree
in areas where children are ceasing to use it. People often askd "Wy
bother?” The answer is that this maintains cultural continuity, which en-
hances young people s positive feelings about themselves. their Lullure and

-(helr community.

'YUP'IK COMPARED WITHENGLISHY ~~ *

IMPLICATIONS FOR TEACHERS o R

In the following section we will discuss s._(')me of the similarities and
diiterences between the sounds and grammar of Yup'ik and English, with
attention to some characteristics of the English of those who speak Yup'ik

as a first language or who have leared Yup'ik- mﬂuenced l*ngllsh as their
first language.

Differences in Sounds ' . B

“Many sounds are present in both Yup’ik and English (suchas “m™ and
“n”); some are present in English but not-in Yup'ik (such as bngllsh “r).
amd some are presenl in Yup'ik but not in English (such as Yup'ik “r," de-
scribed abave, or *q™). Finally, there are sounds present in a sense in hoth
languages but which cllﬂcr slightly. (for example, English “p™ and Yup'ik

4
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When your own language lacks a sound that you need to produce in

_the second Ian;,uag,e you are learning, until you learn 1o make that sound
you substitute the closest equivalent from your own language. Thus, l~nghsh
speakers learning Yup'ik use English k™ for Yup'ik “q" until they learn to
make the *'q” sound. This usually does not prevent them troni being under-
stood, although they sound odd; however, a-person who cannot pronounce
the back sounds “q™ and “rr” (the voiceless form-of Yup'ik “i”") and wants
to say qermmanga ‘I'm cold™ will produce keggutaanga *he took a bite for
me,” though cases like this are uncommon. Likewise, a Yup'ik speaker
learning English may have trouble with English “r” and substitute his closest
equivalent, which is “'l,” saying, for instance, “ladio" for “radio.” T h|:~.. {00,
will usually be understood despite its odd sound, especially in context; as
i “turn pp the ladig.” Another substiggition Yup'ik speakers may make oc-
curs because Yup'ik does not have‘{he English “sh™ sound; therefore,
Yup'ik s'pezikerf; may say “s” for English “sh,” for example pronounung
~*sack™ and “shack” |denuca|ly
[Englishdistinguishes between the voiced consonant series b, d, j, ¢ and
the voiceless consonant series p, 1, ch, k. Yup’ ik has one series of conson-
ants somewhat midway between the two English series. (Technically, the
Yup'ik stop corisonams are voiceless like the second English series’but unas-

- pirated like the first English series.  Voiceless, unaspirated stops occur in.
certain consonant_clusters in English, including the 1 in “stop™ and the p in
*spy.”) This is why unsophisticated writers of Yup'ik spell a word like pista -
“worker” som_‘é(‘ime withp and sometimes with b. It is also the reayon some:

Yup'ik spéakers" do not distinguis‘h Englis‘h word groups like “pick. pig.

B _big,” which may all sound the same in their speech. On the other hand, \\hcn‘
an E n;_,llsh \[)Cclkd’ suys a Yup'ik word like akntag [*Skllll() ice cream,” it |

often sounds Iike either “a-koo-tuck™ of ““a-goo-duck. " neither reatly m.mh-
ing the Yiiplik K pronunciation, *

Yup ik has a-very simple vowel syslem with four vowels written a. -

iy u, and e(th,g ¢ sounds like the ¢ in “poses™ technically it is a schwa). En-
blnsh, un tmewr hand, has & complicated vowel system in which the five




vowels used in writing r'esen( many.more sounds in speech. The vowels
in the words “bit, bite. boot, hoat, buf. bait, beat, bat. bought, bet™ are all
different. One problem’ that arises from these different sysleﬁ’ is that
Yup'ik spe.nkers may use au sound for bngllsh long o, so lhal “go” rhymes
with*to." ' : '
At a dlffe;em level trom these sound differences are dlﬂeremes in
phonology. the rles that govern the sounds that can make up words in a
language. Forexample. Yup'ik words cannot end in a cluster of two conson-
ants. but English words can. Consider “acts” with three consonants, or
“sixths™ with four (k,9,/h,5). Because of this., Yup'ik speakers may inseit -
a vowel sound (Yup'ik e or schwa) between the consonants of Leruun word-

» final clusters.,. mym‘“fllem and “milek™ for “film" and “milk.” On the
other hand, Yup'ik commonly has geminated (doubled) consonants within
words, something that occurs in English only in a few. compound words like
“bookkeeper.” English speakers may have trouble with these geminated

- consonants, leaving them sihgle in words like Kass'aq “white person™ or
Yup'ik itself (in these words the apostrophe represenls the gemination of lhe '
preceding consonant). - R )

How mportant is Pronunciation?

All the things we have said about the English of Yup'ik speakers (or o

the Yup'ik of English speakers) requires several important quallflcmlons .

~ For one thing, many Yup'iks have mastered the English sounq syst‘em and
have none of the nonstandard pronunciations described above. Likewise.
Y " English speakers can .learn to pronounce Yup'ik sounds correctly.
' * Moreover, not only Yup'ik speakets may have the kinds of charicteristics
S their-English-pronunciation djscussed hére. but also anyone’, Yup'ik or -
" non- Yup ik.. Yup'ik-speaking or not, who grows up in an ares where the

. -hative language is Yup'ik may do these things — even if they have never _
even heard Yuwp'ik spoken! This is because the Yup'ik-infiuenced pronunci- Cy
ation pattenv in I*ngllsh has become to some exten( the ordmury Imal varlely
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of English i such areas. 'l'h—i#hubbens in many regions of our country; for_
“example, John F. Kennedy spoke English with an accent readily recogniza-
bl us having features influenced by Irish speech; but it is doubttul that he
cvcr;spuke or even heard the Irish language spoken as he was growing up.
This comparison brings up another point. An accent, a certain kind of
pronunciation of English L is not necessarily objectionable. Most Americans
took John Kennedy's Boston accent and Henry Kissinger's German accent
in stride without holding it against them; their accents were no impediment
to being understood. Teachers and others who deal with Yup'iks and other
Natives who pronounce English differently from the way other Amerlcuns-_‘ _
do often Qvergmphasnze ‘correcting”_pronunciation. Drills have been de-
vised to train students to différentiate between s and sh, p and b, or u and
0. 1t would probably be bettér to focus one's efforts elsewhere. A regional .
ethnic, or forkign accent is rarely a bar to progress in education and empldy-
ment. Theref are, however, other aspects of Yup'ik-intluenced English
which mag’be far more worthy of a teacher’s-attention than-pronunciation
s . _ .

Differences in Gramméagx

As mentioned earlier, Eskimo languages are not known to be related
to any other.languages except Aleut. Certainly Yup'ik is as far removed -
= from English as Chingse is, s one should expect grammatical ditferences
between Yup'ik and English on the order of the differences between l:ng_.llsh
and Chinese. We must not be influenc:d by Yup'ik's Roman orthography
and think that Yup'ik is as similar to English as French or German is. The
vocabularies and grammars of French and German are much closer to those
of English than those nl Eskimo are. l-ven Russian is tar cluser to English
than Yup'ik is,




—Ntmber uml(wmh’
* Ag g.r.unm.mml pu)blem Ih.u f.\ces English speakers Ic.umn;_. Yup'ik is
the fact l%t while English has two grammatical numbers. smgul.lr and

v plural? Yup ik has three, singular. dual (two). and plural (three or more).

‘. ~ Thus a learner of Yup'ik might use the plural when he should use the dual.,

' ' saymg for example tallinika for *my arms™ (which might be appropriate if
he were an octopus) r.nther thian' the correct dual form ralligka. A problem
that occurs when Yup'ik ';peal\ers learn Engllsh is that Yup'ik does not dif-
ferentiate gender in pronouns. unlike English which uses different pronouns
for male, female and neuter. Thus a Yup'ik speaker learning English'nuy
tend to use - pronouns of the wrong gender. for example referring to his
mother as “he".or even switching from “"he™ to “she" in reference to the same

: person ina smgle sentence. }

_ Wnul ()ulw

L ’ Amajor difference between English and Yup ik is in word order within

. - .the sentence. In English, the order in which words occur tells us which word
is-the subject and which the object, that is, who is doing what to whom.

| . In Yup'ik. word order is mlich less important because gr;nmmaliclll endings

‘ « on the words identify the subject, object. and other grammatical.categories.

: o ' For example, if we take the Engllsh sentence “the dog bit the preacher. and

© “change its word order, we get “the preacher bit the dog™ witha very different
meaning. In Yup'ik. “the dog bit the. preacher” is qlmugu'm keggellrua

“agavulirta,  where gimugtem-~ means “dog” and _agavulirta means- .
“preacher.” with the correct endings for the subject of a transitive vérb and
the object of a transitive verb. If we switch the order. saying uga\ulum
ﬂ'qgelh ua gimugtem, the sentence still means *“the dog bit the preacher,”
hy,m’(u.c the word endings are still the same. To say “the preacher bit the

_ " dog” inYup'ik we change not the order but the endings. gimugta keggellrua
© ot agavulirtem (or the reverse order, me.mgng.lhe sime). This grammatical dif- -

,1? "% ferenge seems to, work more against English speakers learning Yup'ik, who




. Iuwcuoublc getting the endings straight, than it does against Yup'ik speak-
ers leaming E nglish.. who do not seem to h.nc much trouble with L IIL'I\h

LN .
w()rd order. -

»
. :
Wor (I Endings uml Word C lasses
Not only do Yup' ik endings ! show how the word tunctions i‘n the sen-.
tence, they also show the number (smgular, dual, or plural); they show
whether the word. if a noun, is possessed, and if 5o, the person (first, sec-’
ond, third; or reflexive) and number (singular, dual, or plural) of the posses-
sor: Furthermore, Yup'ik noun endings (like those of Latin) may incorpo-
'/ rate an element equivalent to an English preposition (16, “at,” and so on).
A Yup'ik verb ending shows mood (whether it is a statement, question, re-
" quest, etc.) and also the person and number of the subject and, in the &ase
of transitive verbs, of the objéct as well. The result of all this is that any
Yup'ik noun or verb can ‘have a trulwstaggering number of possible endings ‘
— sevcral hundred, in fact. Note thit this is true of nons and verbs::other
classes of words found in English (; djecti®ts, articles, adverbs, etc. ) may
be lacking in Yup'ik with st.*nxes or whole changes. in grammatical con- -
struction lakmg their place, 0 lhelr role“fdy be hlled b)' nouns and vcrbs, '

or by llﬂlﬂ"Cleb'C words.

Suffixey ' ' - ' o
Suffixes play a lar more important roléIn Yup' |k than they do i En-

glish. English, of course, has suffixes; in the word “argumentatively" lhele

are three: ment, ative, and Iy, l:ng_hsh also has prehxes..mn nonargumen-

tatively.” but Yup'ik does not. Yup'ik uses suffixes far ni ductively '

than English does: For example. a not excessively long r word is mml inrvig-

paliciqug, which means “he will buildu big place for working on boats.”

The: starting point (base, or stem) is angvaq “boat.” The first suffix icalled -+«
a “postbase’) is linr “to work ()l\v then we add. in order’. vig «pl.uc pa

bnl. *Ji “build,” and finally ¢u)""wnll " Fhe lgst syllable. ng, is a verb ends

ing, showing that this form is a statement (not a question or reduest) and -
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;Jml is sulm‘u I3 lhml pcrs(m singular (“he.” “she.” or “it”). Several things
- "c;m be phserved i this ex.uhplc One is that the order of the parts of the -
L Yup' # word .lre'&x.tul) the reverse of the words in the English translation,
- sothat lhc_ casiest way mlldnsl.nc it lstrmnn;__hl to left. Second, the sullbgees
of, \up ik ¢ach express an idea which requites a separate word in English
L seoan, verb, udjective. or auxiliary verb. Tense (“will.” future) is ex-
" pw\wd by i suffix in Yup'ik. Lastly. this single Yup'ik word is du)mplele '-

PR scnl?(ltc sumelhlng thaat alimost ncverhappens ml*ngluﬂi'&whhre asentence.
o “must h.n at leusl a sulueu.md averb _
@. . . ) - n
: Yup |k(}rammél*ib nd Local Engli’s# e

W hcr_é_as o_ne can euSiI y an;llyze the effects of diffetences in sound SYS-
tems on & Yup'ik speaker’s English or an English speaker’s Yup'ik, it is
< much harder to determine the ﬂrig'ih of a particular grammatical djfference.
~ One'thing is certain. though: it is'quite a féat for a speaker of one: of these
- anguiiges to learn the other. English speakers trying to learn Yup ik soon
- realize this, and if lhcy gaimnothing more+from their study af Yaip'ik, they
shmm at least acquie respect for the: accompll!hmem of someone who -
~ grows up speaking Yup'ik and learns English as a second language. - a
Many of the grammatical characlerlsncs of Yup'ik-influenced anlnsh y o
which outsiders notice because they dlverge sharply from standard English :
~.are the result of relatively minor grammatical dlﬂﬁremes between the lan-
o guages, where the Y up'ik speaker is.speaking English according to some
-Yup'ik pattern. Like the phonok)gxcal features (“accent™) of this dialect of
English. its grammatical features n\ay oceur in lhc spcech of those whodo = %
- notspeak Yup ik hulp‘ow up ina Yup'ik area. -

'
»

“Let” asa Cansative :
Nc\\ comers to the Yup' ik atea qulckly notice that people use the word

“let” in their English i in the place of a nurmber of different auxiliary verbs ';

in standurd Englisht including “let,” *make,” and “havc “Thus, one may,, -

. o
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hear “Let him.stop hurting me!” or™He let me cry " Here standard English
would use “make™ and “made™ instead of “let.” The reason tor this usage
15 that in Yup'ik itself, “let, allow, permit” and “make. have, compel™ are

sexpressed v one-and the. same way, by a single postbase. “He let me cat”

Is nerevkaraanga, while “he made me cry”™ is giavkaraanga, where the post-

-base vkar means either “allowed™ or “compelled.” One mia.ht wonder how
Yup'ik can get hx wnlhoulduslmguushmg between “allnwmb and “compel- . .

ling.” between “letting” someone'do what he wants (o and “making™ some-

- one do what he doesn’t want to. For one thing, Eskimo'culture is not nearly

socompulsive as E uro-American culture; people slmply are not often forced
to do things they do not want to da. Cqupled with this is, the fact that the

. - context of the pnslb.nse \Am IS usuully sufficient to indicate whether or not

the action is Ilkely to be against the person's wull Thus, crying is usu.»ll)
something one does not want to do. but eating is somclhmg he does wanl
to do. If one ants 1o say in Yup'ik. “he made me eat. forced me to eat,’
one Lam«l&laquahlymg word: necevkaraanga pivingniileng’ erma, literally.
“he let me eat even though | didn't want to,” (where "let” is to be understood
Jn its neutral, Yup'ik-influenced sense which mcludes ‘compelled™ as wcll
as “allowed™). '

¥ orms of Qlwmnm o o -

“In standard l*n;_.llsh it one asks @ hungry person, “Are you hu'n;_.l,y »

he will answer, “Yes." If the questidier pases his question mguuvcl),
“Aren't you hungry”" the hungry pérson will stilk: answel«ers In Yup'ik,
. however, Kaigniten- -qau? " Are you hungry"" will elicit the response 1i-i
("Yes™), but the qucsmm I('mmummu/(m “Aren’ tyou hungry™ will elicit
lhc response Qaang or Qang'a ("N,n“). in the latter gase, the hungry person
|s cxprcssnu. his dusagmemcm with the suggestion that he is not hungry ..
When a speukc: of Yup'ik-influenced English is asked a question like,
“Aren't you huug:y " and answers “No hwi\eans in fact that heu hungl Y.

. butarstandard-English- speukml. listener will ussmm.,thc opposite. To avoid

contusion, teachers shiould avoid phrusing questions in the negativedorm.

v
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Another thing a newcomer notices is the wuy certain English nouns
m.n) be treated as verbs with an auxiliary “go.” Thus, one may hear "l have

~ Nowns asy erby

to go toilet™ or “he wants to go college.” This is probably another pattern
taken trom Yup'ik into English, for in Yup'ik it is quite legitimate to treat
many nouns as verb bases in describing the customary activities associated

‘withthose nouns, using a postbase corresponding to English “go.”

“Even” as a Conditional .
'R . - . - N . s MY S "
- In Yup'ik-influenced English, the conjunctions “even if”" and “even
though™ are both replaced by the single word “even.” In fact, in standard

_English 'Vcn it™ applies only to tuture or:coptratactual past statements
Aeven it it ruing we'll go,

even if it had fained, we would have gone”),
while “even though™ applies to present or past factual stdtements (“even
thougli'it is raining, we're going,” “‘even though it rained, we went™). Thus
“if”" and “though"” ire somewhat redundant '.md are omitted in Yup’ik-influ-

~gmeed English, resultlng in sentenices like “even it tumed we weat” and

“even |$rams we'll go!’

Verb Tense
Yup'ik tenses, as noted above, are expressed through poslbuses but
the tenses of Yup'ik do not.quite match the Euglishrtense system. For exam-

“ple. in standard English the simple. present, e.g. “they use them,” implies
~ habitual action, while the present progressive, e.g. “they aré using them,”

implies ongoing action. In Yup'ik, u postbase lar expresses the habitual fea-
ture, and there is&iu postbase to describg-apgoing action. Following the
Yup'ik pattern, Yup'ik-influenced Er ¢s the adverb “always™ to ex-
press the habitual, e.g. “we always use A similar pattern employs

o e e
citen yet,”




- One important thing about Yup'ik lense lhal may aftect students” En-
“. glish is that a Yup'ik verb without any: tense- -Tidicating postbase may de-
scribe actian occurring either in the past or in the present. For example,
ner’ug may mean, depending on thé context of the statément. either “he is
cating” or “he ate.” This pattern may be why people influenced by Yup'ik
sometimes mix English tenses or_use tenses in a nonstandard way. The
teacher of such students may wish to mike special efforts to explain the En- .
glish tense system and its obligatory nature, giving plenty of models show-
___ing how to use tenses consistently and how to form tense sequences, incom- .

plex sentences. '

Articles _

Yup'ik docs not have articles corresponding to English “a™ and “the.”
The difference between “the man shot a moose™ and “the man shot, the
moose” is expressed in Yup'ik by using two different grammatical construc-
tions which affect each word in the sentence. (The first is angun nutellrung '
tuntuvagmek and the second angutem nutellrua tuntuvak ) Thus, in Yup'ik-
influenced English. people tend to use articles in a somewhat nonstandard
'waty. This is another pattern that speakers of standard English learn without
“much difficulty but that pcrh.nps should be explicitly taught to sdmol chil-
drenirvthe Yup'ik arca.

_Changes inMeaning

" When a Yup'ik word's meaning is similar to but not exactly that of an
English word, the English word sometimes is taken as if it did correspond
exactly. resulting i local meanings for certain English words that ditfer
slightly from their standard uses. For example, the Yup'ik word gessaug
means “he doesn’t feel like doing anything, he feels luzy-~People assume |
that “he is lazy™ in English means the same thing. not taking into consider-
ation the ditference between “he is lazy (by nature)™ and “he feels lazy (just
now)." and so they use “to be lazy™ just as they would use the Yup'ik stem |
gessa-. Thus, when one hears something like, “he didi 't come because he's

30
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lazy.” it does not mean quite what it waald in standard English; it means
that he 1y noti inchned toact just now, not that he is permanently in that u)ndl-
llull '

()I course, all this goes in 1 the other direction too. E nglish speakers
ILullllllll. Yup'ik will transter their l*n;_.llsh patterns into it. Where English
has a single word “take” Yup'ik has. several meaning various things like

“take with the hands™ and “'take along. People learting Yup'ik often choose

* the wrong verb to translate “take™ in a given context. Again, Yup'ik has-
*some thirty or more. demonstratives corresponding to. English “this” Jnd-
the

“that.™ The choice of 4 Yup'ik demonstrative is determined by whethe
|h|ng referred to is in sight or not in sight, moving or still, above or below,
imside or outside, and so on. This feature of Yup'ik grammar comes rather

[L
y

sluwly to most English- speukmg students- studying—Yup-ik. - more-non- - - o2

Yup'iksstudied the language, we would probably see a systematic “English-

influenced Yup'ik” developing — and m‘iuu where the younger generation -

does not use Yup'ik much what Yup'ik lhcy do use Is being influenced by
E Il)_.|l\|l patterns.

The Teacher and Yu p’ik-jnﬂlhénced English

We should note that not all the nonstandard features :f Yup'ik-intlu-
enced English really ure results of Yup'ik influence. For example, people
in Yup'ik areas often use the English word “bum” in‘place of standard
“bad.” as in “'this boat is bunt.” There is nothing in Yup'ik that trunslates
better as "bum™ than as “bad.” Instead, the former probably camg into local
English trom native speakers of English, perhaps miners and prospectors,
who spoke a dialect where the word “bum? was used for “bad."” This was
probably the source of “grub” for “tood taken on atrip™ too. Other features
of local linglis’wr()bubly arosé on their own for one rcangor another, such

;;x
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ashe spread of some individual's reinterpretation of a word or pattern. but
hpveHasted through the years because the Yup'ik area has remained. rather
iSolated from the standardizing influences of generat American English.

A teacher faced with the divergent variety of English encountered in
~a Yup'ik village may well wonder what attitude he should take toward it.

+ As discussed above, people in general tend to be quite tolerant of accents -
difterent from their own, so variant pronunciation is not a serious problem.
Nonstandard grammar, on the other hand, is not-tolerated nearly. somuch.

- Fhere is perhaps no logical reason for this, for.as we have pointed out. many
¢ nonstandard patterns are as précise and expressive as the standard patterns -
they replace. However, anyone will concede that even though speakers of
Yup'ik-influenced English have no trouble understanding a sentence such,
7T ass “From where you guys sometimes always get that kind?” (i.¢.. “Where
do you [plural] usually get those things?"), it is asking a lot to expect every-
. -one else in the country to understand it. Furthermore, and this is very impor-
' tant, while nonstandard pronunciation is filtered out, so to speak, in"writing L
English, nonstanda'rd,g(ﬁumg_r, does’carry over into writing. A person who
speaks and writes only Yup'ik-influenced English will have trouble com--
municating in writing with the world beyond his own area. College essays.
applications, business letters, or government repoft§ written in nonstapdard _
English are apt tp get a highly unfavorable reception. Therefore, silge one .
of the goals of the school system is to prepare a student to deal with the world
beyond his local area, especially in activities where acceptable writing is
important, a teacher must provide students wnh the alternative of sgandard
s English grammar. : -
“This does not necessarily mean that the student must be “corrected” and
made to stop using his own form of Yup'ik- influenced E nghlsh though this
is certainly. one u)mmdh approach. Another approach is to try to make the -
student hull.llcu.ll in English,.able to use different varicties of English
in different situations. This expresses the attitude that Yup'ik-influenced
g English is acceptable., even prcfcruh'lc. in certain settings. butthat standard

] . !
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English 1y ncgessm) for success in olhcr settings. Bidialedtglism can be
.nut.hl by more or less formal exercises involving translation Trom one
dialect of English to another. There is-a-problem witle this approagh in that
Yup'ik-influenced English’is by no means uniform from village to village,
family to family, or ev¥n person to person, so that exercises appropriate for
~ one student may be inappropriate tor another. The grammar of Yup'ik-intlu-
enced English would have to be studied far,more systematically than it has
been to date betore teachers knew enough to develop such exércises. Fur-
thermore, 10 many people, including some who speuk it, Yup'ik-influenced
English seems inferior and certainly not something to be legitimized by
studying itin school.

A less formal approach is to tell a student speaking Yup'ik-influenced

JEnglish that there is “another way™ to express what he is saying and present

him with the standard English alternative. Of course, this method o, it
used excessively, can inhibit the student from expressing himself verbally .-

Written work, other than that done in a verbaum style, .should be in stan-
dard English. '

Sometimes a newcomer (o Yup'ik areas will dlsu)ver the formerly un-
suspected expressive powers of the Jocal English, which heat tirst thought
only an impoverished and-degenerate form of the language, and will be so
charmed by it that, consciously or unconsciously, he begins to speak it him-
self. By doing this, he deprives his students of a prime model for standard
English and does them no service thereby. Exposure to standard English,
both spoken and written, is an excellent way to teach bidialectalism. A per-
son who reads a lot in English is bound to learn to write the kind of English
he reads. Even television, whatever its drawbacks, provides a- model of
more or less standard English, |

J L .
In sumniary, bétween the extremes of attempting to totally change the .

students’ local English to standard English and accepting Yup'ik-influenced
English as entirely adequate in all situations, there is a midgle ground: teach-

ing the students to use standard English when the situation demands it.and |

does not permit lhe use of a divergent dialect. c-
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ljiécourse and Non-verbal Communication *

lhele IS anothcn level at which communication in Yup ik dmcls hom
communication in E nglish. Ihls 1S the realm of discourse and non- \erb.ll
communication. '

[N

- Gestures and lau.nl expressions are probably the first form of non-ver-.
bal communication that comes to mind- These usually differ from culture
to.Culture. To take only one example, Yup'iks often express an affirnitive
answer to a question by raising their eyebrows briefly. The equivalent En-
glish gesture is nodding the head. A teacher who is not aware of this may

have to wait a long time for his pupils to answer verbally, “Yes.” or nod T

theirheads, instead of using a facial expression.

The book Qanervaurci Yup'igiun by Hensel, Bl.mcheue and others
has a delightful and informative discussion of some of these matters. For:
‘example, it discusses the different “leave-taking™ procedures in Yup'ik and-
Euro-American societjes. Yup'iks simply say a word or two_and leavé; but _
in White society there is usually an involved interchange. One consequence
of th' difference is that the uninitiated Yup'ik feels that Whites take forever
to sdy goodbye and can't get to the point and leave; while the uninitiated
White feels that the Yup'ik's abrupt departure must be evidence of rudeness
~ or areaction to some offense inadvertently given. (Teachers may also have |
a book spemflcully discussing this topic, Inrerethnic (mrinmm( “alion by ‘
Scollon and Scollon; the principles covered by this book are extremely valu- g0
able but we should note that its examples are: drawn from Athabaskan cul- @ |
ture. which differs markedly in many specific features from Eskimo.)

No one can doubt that humor is important in Yup'ik communication.
Eskimos in general are famous for their-love of laughter. Verbal teasing be-
tween certain Kin (“teasing cousins™) is well documented. However, what :
is funny in one culturc and Ianguage may not be funny in another. In particu-
lar, English- Ianymge humor of an ironic natureg ~which depcnds on the lis- !
tener taking what is said in a sense opposite frofh its literal meaning. is apt
to be misunderstood by Yup'iks unfamiliar with this mode. For example,
L 34
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in English one can s.ny “What a bcaumul day” or =T hanks a lot” in mm
‘of voice that conveys quite the opposite meaning. This Kind of verbal |rony
is not part of Yup'ik communication (althou;,h situational irony is a tavorltc

plot device in Yup'ik stories): In vain the newcomer to Yup'ik areas worp_-

ders why the people fail to understamd his jests when'they are so m;a (

humor themselves. The newcomer would do well to avoid sarcasm, m)ny.

hyperbole, and understatement until he knows Just how much what K¢
tends is actugly being understood

s ) i .v},

Borrowing words from one language into another

. . . '
-= The Yup'ik language has about sixty werds that have been permanently

“borrcowed™ from English to the extent that their phonology has been .

changed to match Yup'ik phonology Examples are ingek “ink,” anaine-
~ ssaaqTonion” (from the plurdl “onions”™), patitussadq “potato™ (from
potatoes "), tiiviig “T.V.,” and snunkung**snow<go, {snow machmg Not

all “new” things on the Yup'ik scene, however, have English names. For -
cxample. “washing mac¢hjne” is iqairissuun (literally, “device tor removing:

dirt trom things”) and “girplane” is tengssuun (literally ““device for flying”).
Moreover, some of the words borrowed trom English are hardly new to the

culture, such as piipiq “baby™! Sometimes words are inexplicably borrowed
when a perfectly good Yup'ik word already exists. Other English. words may
he"‘temporanly borrowed into'a Yup'ik sentence, retaining as much of an .

English pronunciation as the speaker can give them. For instance, pne might
say "1 voted” using.a lempomry borrowing, voté-allruunga, with the En-
glish o sound, or he might give the word an emwely Yup ik sound, vttall-
runnga. : -

Yup'ik also has several hundrt.d loan words from Russian, but these.

are all wtally integrated into the Iangua;__e in that their, phonolo;:.y has bé¢-
come totally Yup'ik.

Yup ik words can also be borrowed into English. Some Yup'ik of other
Eskimo words have become part of standard bngllsh, like “kayak™ trom -

.- : - K 51'\'
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gqavaq, where English phonology has substituted & for the original ¢. Simi-
larly.in the anlish word “mukluk.” the Lis voiced because English speakers
do not use the voiceless (“whlspered ) I of the originul Yup'ik maklak. (In
“mukluk™ not bnly the sound but also the meaning changed: maklak means
“bearded seal.” whose skin is-used for the soles of skin boots. but in English
“mukluk™ refers-to the boot itself.). Ordinary Alaskan English includes. a,
number of words dcrwed from Eskimo, such as “ulu.” “muktuk.” .nnd
“kashim.” Yup® iks spe.lkmg English, whether or not they .also speak
“Yup'ik. conumonly use other Yup ik words in Englfsh conversation. usually
retaining the original pronuhcialion. Some words frequently so used are
akutaq “Eskino ice cream.”™ miagiq “steambath.” wluaq “ulu., woman's
semilunar knife.” ma-i “enough,” quvana “thank you." nacik * ‘to cry afteér
someone who i§ Ié‘nving " dakarnaq “to cauge inhibition,” and akeka
“ouch.” As one can e from this brief selection, borrowed words are usually
'ﬂmq’e whose English equivalents are long and clunny (e.g. uluag, ul.maq)
or shori interjections that do not sound odd out of-the Yup'ik context (e.g.
tua-i, akeka). Such borrowing is a natural creative ‘process in language and
students should not be urged to submlute Englishequivalents for these use*
ful words. Ont need only lodk at a book such as The Joy of Yiddish to see
p.nr.lllcls .unnnl. 2 other American ethnic gmups

The Yup’ik Nureral System

Throughout this work we have been discussing the effects of Yup' 1I\
children's native or ancestral Ianguage on their verbal activities. One might
well wonder whether there is any parallel effect in regard to mathematics.
Yup'ik . like all other languages, has a numerical systeni with which one can
count as high as one wishes. It is, however. a part of the language that is

fast disappearing-even in areas where children speak Yup'ik as a first lan-

guage. Even many younger Yup'ik- spcakmg adults do not know the Yup'ik.

numerical system. Numeritls are a part of Tanguage that can be e wsily re-

placed with numerals from another language, ‘and this has h.lppcncd in
) | . 36
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yome people say, tor example, qcmmuqu jomm'u -aanek al-
. mq rather than getnraqa akimiarunrita’ arnek allrukunggering
for m) sop is fourteen years old.” Thnrloes noreal violence to the Yup'ik
On the other hund, the very altonomy of the Yup'ik numeralsys-
tem nmkc.s ita subject which can be taught by itself without requiring much -
knnwledgc f Yup'ik, either conversational or analytical. It is all the more
Vo fascinating for children to learn the Yup'ik numerical system because it is
‘ # base twenly system ruther than a base tep system as the English sy§lelli :
is- This is aj good way to show children, ds is often done, the essentially
arbitrary nature of a base ten' system. Furthermore, knowing the Yup'ik -
numerical system can dispel the misconception that many people have that
Yup'ik (or ESkimo in general) cannot count.very high. Sometimes this mis- -
v@ conception is\phrased as, “Yup'ik has three numbers: one, two and many,”
"~ which undou tedly stems frgm, Yup'ik's having three grammatical nuni-
bers., singuluﬂ. dual, and plural —— by which criterion English has but two
. numbers, onel and many! Information on the Yup'ik numerical system s
"% found in Chagter |8 of Yup'ik Eskimo Grammar. It is quite interesting to
; “ascc how students, even those who know virtually no Yup'ik, qunckly “atch
mn tothe Iunul ning of this c0ummg system and master it.

—
: -
b
. "=
>

b |

' . [




3

ABRIEF N_()TE ONYUP'IK ESKIMO CULTURE

No( only is the Yup'ik I.mgua;_,e very different hnm l:nglush and

- Yup'ik-influenced English often at odds with suA(:ﬁy English, but Yup'ik

culture is quite different from general Euro-Arierican culdire. Every -

teacher, on first coming to a Yup'ik village, soon realizes that his students

differ in subtié but significant ways from students anywhere else in the coun-
try; Imgmsm and semi-linguistic differences are only part of the story.
Much has been written on Yup'ik culture, though ds yet all of it is by outsid-
ers. The reader is urged to consult some of the books in the bublmg.raphy
of this work - j .

I would like to enfphasize that Yup'ik cullure as itexists today is a prod-

- uctof many influences. It is erroneous to regard today's Yup ik culture as

explicable solely in terms of the culture that existed here before European$
arrived, just as one cannot explain today" s general American culture solely .
in the light of pre- Revolutionary colonial culture. In fac(.,Yup ik culture has
been more drastically influenced by outsiders during the past cenlury than
general American culture has been. Missionaries successfully persuaded -

- Yup'iks to give up their own religion in favor of Chm(mmly by claiming

that the lager was a universally appropriate religion. They had at least as,

- much, if not more, effect on Yup'ik culture as did the school authorities (for

whom they set the stage) who sometimes successfully and sometimes unsuc-
cessfully urged Natives to give up their own languages in favor of English,
claiming the latter was a umversally appropriate language for Americans.
Layered over the original pre-contact Yup'ik Eskimo culture is a strhtuin
of early nincteenth- -century Russmn ulllure There is the intluence of. l.ne'_ (

nineteenth-century Euro- Ameruan Chrlsllam(y both Protestant and C.lll\()- :

Iu In some areas, miners left theirimark on the culture. For almost a century
nnw schoolteachers and their families have been a decided: owtside influ-

enge on Yup'ik culture. not only in formal education but also in what

Yy "iks learned from observing and mlcmumg wgh these fzmilies. Many °
Yqﬁ ik people have lived in cities in Alaiku or elsewhere and returned with

]
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" IL_ch.solhcrlhan lhnsc of material cullure(drcs.s.h)o housmg, hummb .md
L fish'ing technology). People’s attitudes toward fate the natural epviron-
”‘_'-'. © ment, their families and their communities have all bden Jltered as d rcsull
' of the interaction of the original Yup'ik culture with oth cultares. s
« People question the relevance of what village schodls teach to the lives:
of yillage children: The curriculum is not determined by the teachers, but
_thLy dn have some degree of contiol over the emphasis and(direction of what
is atight. and a teacher cannot be happy or eftective if h feels that what--
he is teaching is of little or no value to the students. A teacher may. feel.that
u.sludcms were taught things more relevant to their lives &s Yup'ik villa-

gers, lhc) would have an education” of more benefii 10" "R The Tatare T

and of more interest in the present. On the other hand. a te cher may feel’

— Ldﬁ Cuillure, whether that is interesting and relevant to the stgdents or not. *

' _*I believe that a balance must be achieved. Yup’ ik village chjldrershould
undoubtedly spend moré time studying the seals, moose. and golves which.
live in their area than the elephants, rhinoceroses, and lions which live in
Africa. ltis also important thatsYup'ik-children learn that there pire Fskii)ms.
related to them racrally, culturally, ang Im;:msncully living in Siberia,

C Canada, and Greenland as well as in Alaska, but it is not nearfy 50 vital lhal

" children elsewhere in the United Slates learn this. On the other hand. it is

a mistake to think that the education of Yup'ik children shguld be limited

~ todessons on sub.slslcme-llvmg. and Yup'ik traditions withfa Jile English -
Lo 4 thrown in so children will be able to deal with the outside World when they
have to. Yup'ik vitlages are part o the same world as evel yone else iy, and
-the interests. talents, and dreams of Yup'ik schwolchildren are as varied and .
.mdnulu.nl as those of children anywhere else. Subjects sm[\ as pre-Res,
. nlutmn.u\ Amencan Insmr) Greek mytholagy. geometry, astronomy,

.
1)

mcm. and geography should be as, m;;,zcslmg and eventually as relevant
m.u,luhl m“n sl wmote\ up lhlll.q. astoachildina large cify.

th.u itis precisely y the duty of the schookto tmmdlwc—smdemsu buru-Alxierta~- I

"
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Lo take up another point of controversy and imisumderstanding 2 ichas
sometimes been vbserved that Alaskan Native societies are not aearly so
unnpcmnc as non-Native American society. Certainly the degree of coop-
eration and sharing among \\up ik villagers is impressive. However, one
cannot automatically assume that Yup'iks truly dofack competitiveness or

Athat Yup'ik children in the classroom.will react adversely 1o the stimulus
* of competition. One need only look at the competition to see who can take

the hottest steambath to-realize that the competitive drive is far from lacking |
among Yup'iks. As for the school situation. a recent.articlg in Alaska Native
News (July 1983, -pages: 26:27) states in reference to St. Lawrencq Iskind
Yu'piks; “the student’s ygppetitive drive is extraordinary . .. this originated

~with the forefathers...the villagers formerly competed...in dancing. run- -

1

ning, wrestling. and_playing various Eskimo games. Contrary to-public

views in which Eskimos ase portrayed as noncompetithve . being competitive
is ingrained among the children.. ..By channeling this inheritance.in a posi--

Slive way. m.my of the students have achieved some uulsumdmg academic:

<,

attainments.” We do not wish to state culet_oncall) that Yup'ik children
should or should not be encouraged to compete with one another in school.
but rther to point out that while Yup'ik culture differs from Euro-American
culture.-one must be especially wary of Ie.upmg. to broad generalizgtions
aboutit. -
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- «should test such things as auditory discrimination, though from the discus-
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lems., ;];Iwre_ are many:thirigs teucheqso.will have to_find. out for themselves

- well studied; there-are hfqny%’feaiuresnﬁhgt form of Ehglish that we cannot -
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-6 . st 7 fehas not been my inlehtioh’io'{el!"-,(é_ache_rs'in_'Yllp""‘}lﬁ_\-.}l.reiiﬁ how they, should -

be teaching; rather, it has been my goul to'provide for the teachers answers

< o some questions they ‘probably haye.concerning 'lhé.Ylip'ik language and - *
ts interaction. with English. In the coyrse-of-ddjng this, suggestions have

been'made conceming what séem to beg(wc(l Ways td approach.various prob-

. as best they, cuns siriiply because nd one knows the answers, The grammar
of the dialect we have. beencalling Yup'ik-influenced English is not at all

explain. Nor ha¥ anyone yet answered such questions as which language u
chikd in a Yup'ik4peaking village will learn tq read first, English with its .
often irational spellings or Yup'ik with its logical spelling but tendengy to-
ward very long words. We have not been able to tell the reader how he

sion of sound systems and pronunciation it should be clear. thi caution is
necessary. For example, it will not do to test a speaker of¥Yup'ik-influenced
English for his discrimination between p and b, since-in his dialeet of En-
ghish there is no difference; suci] a test would only reveal that the child spoke
that dialect rather than standard English. I hope, though, that I have been .
able 16 cast enough light on certain problems that a sensitive teacher will
be able to praceed from there, =~ ' '
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and technology, including summaries of traditionul stories, based
~ onfieldwork donw inthe 1930s.) : i -
Leer, Jett. 1978. A Conversational Dictionary of Kodiak Alutiiy. Fair-
[banks:. Alaskgdl¥ative Language Center. [Introduction zo sounds
and gramm the general reader; selective Englishsto-Alutiiq -
dictionary with brief entries; Kodiak Island dialect.)
Leer, JelT. 1978. Namwalegmint Paluwigmine-in Nupugnerit: Conver -
sational Alutiiy Dictionary. Anchorage: National Bilingual Mate-
rials Development Center. [Introduction to sounds and grammar

e

»

for the general reader; English-tod(luliiq dictionary with sentence
examples; Kenai Peninsula dialect. ] '

Works on Siberian Yupik

Jucobson. Steven. 1977. A Grammatical Sketgh of Siberian Yupik ks~
kimo as spoken on St. Lawrence Island, Alaska. Fuirbunks: Alaska
Native Language Center. [College-level summary, much briefer
but covering many of the same topics as the Yup'ik Eskimo Gram-

- mar. | o o
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Krauss, Michael E. 1975, “St. Lawrence Island Eskimo Phonology and <

* Orthography.”™ Linguistics 152:39-72. [Description of the sound
system and the development of the practical writing system. )

Silook. Roger, et al. 1983. S1. Lawrence Island Junior Dictionary. An-°

-- _ chorage: quenals Development Center. [Arranged by Yupik

| word, with definitions in both Yupik and English, and sentence -

examples; much interesting cultural informatmn both explicit and

implicit. } : e

et »

Other works

Rosten, Leo. 1968. The Joys ofmmsh New York:McGraw-Hill. IAp
preciation of the language of an American ethnic minority. }

Scollon, Ron and Suzanne B. K. Scollon. 1980. Interethnic Communi-
carton. Fairbanks: Alaska Native Language Center. 42 pp. [Prob-
lems in communication between cultures and suggestions for solv-
‘ing them; concentrating on Alhaba%kan cultures but use | forall, -
1uch situations.|
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FURTHER SOURCES OF

“INFORMATION AND ASSISTANCE

Alaska Historical Comimission
Ol Cuty Hall -
22EW SthiAvenue, Suite 207

- Anchorage, AK 99501

(Publications, conferences) '

Alaska Native Language Center

302 Chaggan 7 N
University of Alaska

Famrbanks, AKX 99701
(Publycations, consullation) d
Alaska Pacific University Press
Alaska Pacific University
Anchorage, AK 99504

~ (Publications)

-,

\Idsl\.i State Fibm Library | .

0 )“lllllllhlll()lhllAII])()IIRncld _

Anchorage, AK Y9502

Alaska Sthie Library

Poudhi G

funeau, AK 99811

Alaska State Museun

Pouch FM

luncau, AK 99811 -

(Trareling mufm kats, /mlvln wlions,
hm cling /ihnlu;,l( aplie exinbits)

Collepe of Human and Rural Beve Hopment
Umiversity ol Alasks '

Fainhiinks, AK 9970
(( ‘onsullation, mﬁh ujon)

: i
_._-_k_._-_‘gm_um&»-..m.,mu.m e

" Fairbanks, AK 99708

Lower Kuskokwim School District

.

Institute of Alaska Native Arts? ' |
P.0. Box 80683 ‘ , .

(Publications) A '

Box 305 :
Bethel, AK 99559

(Publications, instrictional materials).

Materials Developnient Center

Rural Education, University of Alaska
+2223 Spenard Road .
Anchorage, AK 99503

(Publications)

University of Alaska Library, Archives

Oral History Project

Rasmuson Library

University of Alaska

Fairbanks, AK 99701 x
(Wmmlh’ the KUAC Ix’udm(,hln(x k ser 10s.)

Umversnty of Alaska Muscum

University of Alaska . .

Fairbanks, AK 99701 T 8 A

(Tours, publications, '
trapeling pliotographic exinbits) - ' !

; \ /
Yup'ik Language Center o
Kuskokwim Conununity Lollcgc
P.0. Box doy
Bethel, AK 99554
(I’c:ltli(‘(llica;1§. consultution, instruction) ¥
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. DISTRICTSSERVING = s
YUP’IK-SPEAKING STUDENTS

l ower Kuskok'nm bchool Dnsmu Lake and Peninsula School District

Box 305 " Box 498 , .
Bethel, AK 99559 King Salmon, AK 99613
(907) 543-3611 . (907) 246-4280

1]

Lower Yukon School District Bering Strait School District

Box200 . | Box 225
- Mountain Village, AK 99632 ! Unalakleet, AK 99684
'¢9()7)59|-24||,- . (907)624-3611 ‘

[

Soulhweu Region Schoot l)mnu Fairbanks North Smr Borough SLhO()l District -

- Box 108

Bex 196
~ Dillingham, AK 99576
(907)842-5288 -

Kuspuk School District
- Aniak, AK Y9557
(907)675-4320)

St. Mary’s Pubjic Schools -

Box 171
St Mary’s, AK 99658
(907)438- ’HI

l)llllm,h.lm( iy Sc hools
Box 202

I)lllm;.h.un. AK 99576
(907)842-5223

: Box 1250

. Anchor.q_.c SLhOOI District

Fqlrbunks, AK 99707
(907)452-2000

{

Pouch 6-614 -
Anchorage, AK 99502 -
(907) 333-9561




- Stateof Alaska ' .
Bilingual Education Enrollments 1981-1982

Language T o NmnbcrnfS'h«lcnls K- IZ
Yup'ik Eskimo ' < RN R KX
Inupiaq Eskimo o P Lo 32000 ‘
Spamsh - ' - i ' 376
)_ Kovukon Allmhaskan | ' - S )2}
Korean - ' : - 254 -
Gwich’ m(Kuthm)Alhahaskan o o ' S 227 ¢
- Filipino ' - : 211
Russian L : A L]
* Japanese S o 152
Aleut - T - ' 145
St. L.mrem.cIsland(Slherlan)Y/uptk X T, 135
" Sugpiaq (Alutiiq) - " R DX
Dena’ mq(T.mama)Alhabaskan L v -1 .
Haida | - i - 54 4
Atlmba\knn(languagenm identified) - ' ;o 88
¢ Upper Tanana Athabaskan - _ ' S 64
. Vietnamese - ' . S o 62
" Deg Hit'an (Ingalik) Athibaskan ’ . ‘42 .
. Ahtna Athabaskan - ' ' 36
Tanacross Athabaskan® - : - 27 -
Thai ' . 260

Total . , . . 9 809t

*Student enrollmentsﬁre derived from School Dmml Reports provided to lhe De-
p.nrtment of Education each school year, These ﬁgures are based on reports from o
* June 1982. ' _ : T

’ . £




Bilingual/Bicultural Educ: tion Programs -

State of Alaska, 1981-1982

Distribution of %udents by School District .

Speakers
Janguage
Yup'ik Eskimo L .
Lowir Kuskokwim . 1:010
Lower Yukon - 14
Southwest Region - 250
Kuspuk _ h]
St. Mary's Pulsic . 12
Dillingham Civy . . 30
,Lake & Peninsula - . 4
BeringStrait =~ ¢+ 70 ¢ 0
Ahchorage TR 7
Iditarod,Arca ' 0
Fairbanks : 2
Total . 1,524(39%).
Inupiaq Eskimo
Northwest Arctic - © 141
North Slope Borough : 474
" Bering Strait : ' 51
Nome City,Schools o 7
Fairbanks - 2
Anchorage -
Iditarod Area .
Alaska Gatcway
Dillingham City .
Total 685 (22%)
Gwich'in (Kutchin) Athabaskan -
Yukon Flats 47
‘airbanks
) S\nchnmgc ‘
Narthwest Arclic ¢
- Total . 47(21%)
" St. Lawrence Island (Siberian) Yupik
Hering Strait R6
Nome City Schools 24
Total HO82%)

I.;'miu'clanu-
A B.C SpeakersD,E

676.
1,013
257

24

46
48
576
130
9
I8
0
2,399(61%)

-

1273

418
m

42

45
29
14
"
1

2.516(18%) -

138

.1

20 -

2
180 (79%)

R
20
25(18%)

u ,~ 50

Towal

1.686
1.207
sm
219
88

8

61

]|

26

8

2
13.923

1414
901
428
349

a1

29
4

"

3,200,

185
20

227

91

I35

20

=R

&




N

Aleut | .
© AleutingiRegion - 10
Pribilof Islands .
Unalaska ot _
Total 10(7%)
Sugpiaq(Alutiiq)
“Kcenai Pen. Bor. 4
“Lake & Peninsula
Kodiak Island Bor. v
Total 4(3%)
Dena'ina (Tanaina) Athabaskan o
_ Kenaj PeninsulaBor. )
Lakeyk Peninsula
Iditarod Arca 7
Total -7{6%)
Spanish ;
Anchorage . 96
Fuirbanks Nasth Star 39
_ Jugeau City & Bot, s
Kaodiak Island Bar. ,.-" 4
Mal-Sy Bor. h 4
Kenai Pen. Bor ! ' 3
Nome City Schyols 3
- Alaska Galewany- 3
- Sitka Bor, Sc/hfmls 2
Total ; / 259 (69%)
Korean .
Anchorage . |68
Fairbanks North Star ) 26
funcau City & Bor. o 2
Kodiak fsland Bor, 8
Mat-Sa Bor |
Kenud Pen. Bor. .6
leiic City Schoaly 2
Nepana City Schools . . -
" Total 27

i

.51

10
99
26
135(93%)

60

. 56

3

19 (97%)

o8

n

4
104 (94%

H7(31%)

A17%)

—~ N NS

a0

20

26
145

56

|2'3




\

Filipino

" Anchorage

“Kodiak Island Bor.
Sitka Bor. Schools
Juncau City & Bor -
Fairbanks North Star
Kenai PPen. Bor,
Nome City Schapols.
Nenapa Cily Schools

Total

Russian . -~
Kcenai Pen. Bor.

Japanese
Anchorage
Fairbanks North Star
Sitka Bor. Schools

~ Kddiak Island Bor.
Kenai Pen. Bor.
Juncau City & Bor.
Mat-Su Bor,

Total

Vietnamese
Anchorage

Nome Public Schools
Juncau City & Bor,
Kenai Pen. Bor. .
Kodiak Island Bor.

Fairbanks North Siar . '

Sitka Bor. Schools
Total

Thai

- Anchorage :

»

Fairbunks North Siar.

.+ Kenai Pen. Bor.
v Total

L

Rz
¥
2

]
155(74%)
191 A100%)

1S

141 (92%)

19
11
18

Y &

3
]
2

58 (94%) -
[ J

I8
4
oo
23 (R8%)

RN

=

2

56(26%)‘
0{0%)

10

]

100

191

|9|_“_. C . ’
15

-— - NJ
———

154 R

i




irap

— \
* .
L3 v .
»
. ,
- L}
.'“-
4
-\".
" -
. }
. : v o
1 A »
.
v
~
¢ .
. * Y |
.
N o
2 LY
L]
'
RN
. B s
-
' v .
' / . -
L] .«
.
N .
. e
B
., P
’ . » k _ !
“
v
]
4 s
- ]
»
L 4
. 1
' Ll
. N -t
.
‘u%?"“ | “
e . . "
-




